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ABSTRACT 
 
Aims: This study aimed to investigate the relationship model of religiosity, spirituality, intrinsic 
motivation, and extrinsic motivation with students' performance in Indonesian students based on 
different beliefs or religions in the country.  
Methodology: This study used a survey method with a questionnaire conducted on 628 students as 
a sample. The relationship between all variables was tested using Pearson’s correlation and the 
direct relationship between the independent variables on the dependent variable using multiple 
linear regression analysis. Furthermore, the mediating model test was conducted using structural 
equation modeling with a two-step approach. 
Results: The findings showed that motivation, religiosity, and spirituality affected students’ 
performance. Furthermore, intrinsic and extrinsic motivation serially mediated the relationship model 
between religiosity and spirituality with students' performance.   
Conclusion: This paper addressed the need to understand how to motivate and improve students' 
performance from a religious and spiritual perspective. The findings of this paper can be used to 
identify curriculum preparation that includes religiosity in it to increase students' motivation and 
performance. Furthermore, this paper has demonstrated that religiosity and spirituality are very 
important for students in Indonesia because they can increase motivation so that student 
achievement becomes better.  
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1. INTRODUCTION  
 
Religiosity is still an interesting subject for 
researchers, with some academic studies getting 
associated with religiosity and student religiosity 
commitment [1,2] In much of the literature, 
religiosity and spirituality are two interchangeable 
terms [3] Several studies have shown the 
significant influence of religiosity and spirituality 
on individual’s existence [4] including life pattern, 
behavior, and work, while possessing a 
substantial gap regarding the relationship 
between religiosity and spirituality with 
performance. Religious beliefs have the ability to 
make significant differences on individual 
behavior and performance, by providing a frame 
of reference in making decisions, especially in 
both multi-cultural and multi-religious 
environments [4] 
 
Despite their extensive use in research, 
religiosity and spirituality do not have a 
universally accepted definition [5] Religiosity and 
spirituality are not the same phenomenon, even 
though most people agree that the two are 
constructively related [6] Further in this study the 
two constructs are independent, with religiosity 
being a religious zeal as adopted by McGregor et 
al. [7] Meanwhile, spirituality is an individual's 
perception of beliefs, intuition, lifestyle choices, 
practices, and rituals, which are all considered as 
spiritual condition as adopted by Delaney [8] 

 
Furthermore, although still a debate, the 
relationship between religiosity, spirituality, 
academic motivation and performance has been 
confirmed. The relationship between religiosity 
and academic motivation has been supported by 
many researchers [9,10,1,11,12] In addition, 
religiosity has also been discovered to be related 
to and influence students’ performance ([13-16] 
However, several other researchers discovered 
no relationship between religiosity and academic 
performance [17,1,18]. 

 
The present study aims to examine the 
relationship between religiosity, spirituality, 
motivation, and students’ academic performance. 
According to the Job Demands-Resource (JD-R) 
model, religiosity and spirituality are personal 
resource variables that affect the results of 
individual behavior [19] In addition, Self-
Determination Theory (SDT) explained that 
individual's behavior outcomes are also most 
influenced by the type of motivation (i.e., intrinsic 

and extrinsic motivation (IM and EM)) [20] This 
study was conducted at religious affiliated 
universities in Indonesia. This is due to the fact 
that when respondents are selected from 
universities not affiliated with religion, majority 
and minority groups are assumed to have an 
impact on their activities and assessments [21]  
 
An area of motivation receiving less attention 
from researchers is religion, as question remains 
about its abilities being used as a source of 
motivation. Based on the JD-R and SDT models, 
this study contributes empirically to the literature 
on whether the influence of religiosity and 
spirituality on student performance is mediated 
by motivation, especially IM and EM. Moreover, 
this study also has the ability to expand the 
literature on religiosity and spirituality with their 
relation to motivation and performance. The 
results were expected to be useful for regulators 
and policy makers which are related to religion 
and education in the country. 
 
Religiosity is often observed as a formal, 
institutional, and visible expression and which is 
typically operationalized with beliefs and 
practices related to certain religions [22] 
Meanwhile, spirituality is conceptualized as a 
search for the meaning of life and personal 
relationships with people [23] which are 
operationalized as desires, thought patterns, 
meaning of life experienced in contexts inside 
and outside religious context [24] 

 
Spirituality often associated with religious 
practice, yet not synonymous with religiosity [25] 
Religiosity and spirituality have also been 
reported to show more relationship than 
independent constructs [26] Also, both have 
unique and sharp variances, which show the 
differences within their correlation, while also 
being important variables in life and 
organizational research [27] Moreover, they also 
have a significant influence on individual 
attitudes and behaviors, which possess the 
potential to affect people in an organization [4] 

 
The literature in the field of religiosity and 
spirituality deals more frequently with student 
involvement and its outcomes [28] Religious 
participation while in school is related to 
academic performance [28] Religion and 
religiosity concepts have also been reported to 
contribute to motivation [29] and performance 
[30,20] Meanwhile the motivational theory was 
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observed to have the ability in providing 
operational frameworks through empirical 
research [31]  

 
According to Kotze and Kleynhans [32] religious 
individuals have better academic performance 
than those with less religious. This was further 
supported by the study of Bowman et al. [33] 
which discovered a relationship between 
religiosity and academic results, such as GPA. 
Due to the Western culture, individuals are more 
intrinsically motivated who do not need other 
factors such as religiosity to support them [12] 
indicating that the relationship between religiosity 
and academic motivation is still rare [9,31] 
Furthermore, Fatima et al. [14] discovered that 
religiosity was significantly correlated with 
intrinsic motivation (IM) and extrinsic motivation 
(EM). Generally, the research only shows a 
relationship, and does not explain how 
individuals use religion as a source of motivation. 

 
Meanwhile, spirituality actually affects 
performance through IM [20] The JD-R model 
suggests that personal resources can improve 
individual outcomes through motivation [34] 
Religiosity and spirituality are personal resources 
that include sacred beliefs, practices, and 
experiences that can motivate, so that they can 
improve performance [30] Furthermore, SDT 
explains the mediating effect of motivation on the 
relationship between religiosity and spirituality 
and performance [20] Religiosity and spirituality 
cause individuals to feel comfortable and inspired 
in doing their work (IM) or cause individuals to do 
tasks out of obligation or fear being judged guilty 
of negligence (EM). Fornaciari et al. [35] used 
students to confirm the effect of spirituality on 
motivation and performance. Several 
researchers have also confirmed the importance 
of spirituality for individual performance [36,37] 
and motivation [30,38] Generally, researchers 
discovered that spirituality has an effect on IM 
[30,20] 

 
In the context of education, IM and EM are two 
independent constructs which are often 
associated with academic achievement or 
performance (e.g., [39-43] Individuals are 
motivated intrinsically because of their desires or 
interests, while extrinsically they want to get an 
award or avoid bad judgments [44] Intrinsic 
motivation and extrinsic motivation can also 
seem to be related in a religious context [45] due 
to the fact that individuals are motivated both 
intrinsically and extrinsically in religion, with both 
IM and EM have different sizes. Apart from being 

independent variables, IM and EM are also likely 
observed as mediating variables [46-48] 
 
The survey conducted by Godfrey and Morris 
[49] used the ability of the differences in religious 
values to explain motivation, indicating that 
religion also has a direct relationship with 
educational results. Also, in the results of 
previous studies, a positive relationship was 
established  and observed between religiosity 
and spirituality, with academic motivation and 
achievement (e.g., [13,10,14,9,12,15,50,51] 
Moreover, individual religiosity was reported to 
have the ability to improve educational 
attainment [52,53] Also, positive correlation was 
further discovered between spirituality and 
performance in organizations (e.g., [54-56] 
Therefore, these results led to the formulation of 
the following hypotheses: 
 
H1: There is a significant positive relationship 
between religiosity, spirituality, motivation, and 
students' performance, 
 
H2: There is a significant positive relationship 
between students’ performance as the 
dependent variable and religiosity and spirituality 
as independent variables with motivation as the 
mediating variable. 
 

2. MATERIALS AND METHODS   
 
2.1 Data Source and Participants 
 
This study focused on undergraduate students 
with different religious backgrounds, studying in 
private universities in Yogyakarta, Indonesia. The 
choice of students as respondents was also 
based on their similarities in performance 
appraisal and motivation, which was very much 
attached to learning at university. Therefore, 
respondents in this study were Indonesian 
citizens and were undergraduate students in the 
fields of economics, management, and business 
emanating from colleges or universities with 
superior accreditation.   
 
The students’ performance was assessed on 
students who have studied for four semesters, 
and were selected through non-probabilistic 
sampling techniques. This was in accordance 
with the criteria of the DIKTI (Ministry Of 
Education In Indonesia), known as the first 
evaluation at the end of the fourth semester, 
which will be drop when the student's GPA does 
not meet the minimum graduation standard. Due 
to the result of previous studies, the department 
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selected was also uniform [57] The selection of 
students who were in the second year of the 
sampling was right because after three years of 
study, their religiosity decreased, while their 
spirituality increased, making it difficult to align 
[33] 
 
The number of respondents was determined 
based on multivariate criteria requiring five times 
the number of question items, as suggested by 
Hair et al. [58] Moreover, the questionnaires 
used have 65 items, making the required 
respondents at least 325 people. During the data 
collection period (approximately six months), 628 
complete questionnaires were obtained from 
1000 questionnaires which were distributed to 
respondents according to the requirements 
(response rate of 62.8%). The questionnaires 
were filled while the students were on campus, 
with further results showing that respondents in 
this study included 369 female (58.76%) and 259 
male (41.24%). 

 
2.2 Measurement Scales 
 

This study made used of five groups of 
questionnaires with each used to measure 
religiosity, spirituality, motivation (i.e. IM and 
EM), and students’ performance which were 
adopted from previous studies. The religiosity 
questionnaire was adopted from McGregor et al. 
[7]  (e.g., “I am confident in my religious beliefs”, 
α = 0.893). Spirituality constructs were measured 
using questionnaires from Delaney [8] (e.g., “I 
find meaning in my life experiences”, α = 0.883). 
Students' performance from Dysvik and Kuvaas 
[59]  (e.g., “I rarely complete a task before I know 
that the quality meets high standards”, α = 
0,791). Meanwhile IM and EM were based on 
Guay et al. [60] (e.g., “In general, I do things in 
order to feel pleasant emotions”, α = 0.801, “I do 
things because I do not want to disappoint 
certain people”, α = 0.682 respectively). 
However, it is important to note that all the 
question items were measured using a five-point 
Likert-type scale with the answer ranging from 
strongly disagree represented by 1 to strongly 
agree which was indicated by 5.  

 

2.3 Procedures 
 

The content validity was tested by organizational 
behavior experts. After that, construct validity 
was evaluated using confirmatory factor analysis 
(CFA) with orthogonal methods and varimax 
rotation, and extracted according to the 
underlying theory. The minimum loading factor 
criteria was 0.4 as the question items were 

declared valid [58] Afterwards, the items were 
tested for reliability using internal consistency 
with Cronbach's Alpha greater than 0.6 [58] 
Moreover, the relationship between the variables 
was determined using correlation analysis, while 
the influence of all independent variables on 
those of the dependent variable was evaluated 
using multiple regression analysis. The purpose 
of this study was to investigate the relationship 
model and no treatment was applied, therefore 
the correlational research design is more 
appropriate than experimental [61] Furthermore, 
structural equation modeling (SEM) with AMOS 
was also used to test the model mediation with a 
two-step approach [62]. 
 

3. RESULTS AND DISCUSSION 
 

3.1 Validity and Reliability Analysis  
 

A total of 58 question items and 5 variables were 
declared valid and reliable respectively. Based 
on the factor loading values between 0.450 and 
0.756 recorded for religiosity constructs, 0.410 
and 0.618 for spirituality constructs, 0.694 and 
0.815 for students' performance constructs, 
0.471 and 0.623 for IM constructs, and between 
0.428 and 0.641 for EM constructs and the 
question items with factor loading value less than 
0.4 were not used in subsequent measures. 
Furthermore, based on the reliability test 
conducted, the value of the Cronbach's Alpha 
used for religiosity, spirituality, students’ 
performance, IM and EM were 0.893, 0.883, 
0.791, 0.801, and 0.682 respectively. Therefore, 
since most of these values were above 0.6, the 
result clearly indicated that the variables are 
reliable [58] 

 

3.2 Preliminary Analysis 
 

Table 1 shows the results of the correlation test 
between the variables used in this study. The 
mean of religiosity, spirituality, IM, and EM 
variables was high (between 3.69 and 5.00), 
while all the standard deviations were moderate 
as indicated with the values between 0.4021 and 
0.6210. Meanwhile, the average students' 
performance was classified as moderate 
(between 2.35 and 3.68). 
 

Table 1 shows that there is a significant positive 
relationship between the variables used in this 
study (hypothesis 1 was supported). However, 
the correlations were not quite strong even 
though they were significantly positive. The 
correlation between variables did not exceed 0.8 
which means there was no multi-collinearity 
between the independent variables [63]   
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Table 1. Mean, Standard Deviation, and Correlations between Research Variables 
 
 Mean SD Σ RE SP IM EM StP 
Religiosity (RE) 3.9014  0.5950  0.896 1.000     
Spirituality (SP) 4.0849  0.4021  0.885 0.377** 1.000    
Intrinsic 
motivation (IM) 

 3.9443 0.5633  0.802 0.289** 0.453** 1.000   

Extrinsic 
motivation (EM) 

3.8819 0.4621 0.686 0.205** 0.444** 0.465** 1.000  

Students’ 
Performance 
(StP) 

3.4900 0.6210 0.798 0.296** 0.279** 0.297** 0.247** 1.000 

Notes: **correlation is significant at the 0.01 level (2-tailed) 

 
Table 2.  Direct Impact of Religiosity, Spirituality, Intrinsic Motivation, and Extrinsic Motivation 

on Students’ Performance 
 

Model Summary 
Model R R 

Square 
Adjusted 
R 
Square 

Std. 
Error of 
the 
Estimate 

Change Statistics 
R 
Square 
Change 

F 
Chang
e 

df1 df2 Sig. F 
Change 

1 .391a .153 .148 .57325 .153 28.165 4 623 .000 
a. Predictors: (Constant), IM, RE, EM, SP 

 
ANOVA

b
 

Model Sum of Squares Df Mean Square F Sig. 
1 Regression 37.022 4 9.255 28.165 .000

a
 

Residual 204.728 623 .329   
Total 241.750 627    

a. Predictors: (Constant), SP, RE, EM, IM 
b. Dependent Variable: Students’ Performance 

 
Coefficients

a
 

Model Unstandardized 
Coefficients 

Standardized 
Coefficients 

T Sig. 

B Standard Error Beta 
1 (Constant) .887 .261  3.399 .001 

EM .103 .048 .093 2.136 .033 
IM .207 .059 .154 3.478 .001 
RE .205 .042 .197 4.893 .000 
SP .145 .070 .094 2.091 .037 

a. Dependent Variable: Students’ Performance 
  

3.3 Result of Model Testing  
 
The first model was to test the direct influence of 
religiosity, spirituality, IM, and EM as 
independent variables on students' performance 
as a dependent variable using multiple linear 
regression. The test results are shown in Table 
2. 
 

Table 2 shows that the four independent 
variables positively and significantly influenced 
students' performance. However, the effect of the 
four independent variables on the dependent 

variable was only 14.8%. There were many 
variables (85.2%) that affected students' 
performance which were not tested in this study. 
 

The second model was the relationship of 
religiosity and spirituality with students' 
performance which was mediated by two 
dimensions of motivation was tested using SEM 
with a two-step. The criteria used were GFI 
(goodness-of-fit index) and AGFI (adjusted 
goodness-of-fit index), CFI (comparative fit 
index), IFI (incremental fixed index), and NFI 
(normed fit index) that closed to 1.00. Moreover, 
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the test conducted using SEM indicated a direct 
relationship between EM and IM as shown in 
Table 3. 
 
This second model fits the data because the high 
GFI and AGFI values were recorded at 0.989 
and 0.917 respectively. The CFI was 0.977, 
which indicated that the model had fitted with the 
data. The NFI and IFI values of 0.975 and 0.978 
were recorded respectively. The model that fits 
the data showed that only EM affected the 
performance of Indonesian students. The 
mediating model results are, however, presented 
in Fig. 1. 
 
This study discovered that EM was influenced by 
spirituality, and was not influenced by religiosity. 
However, IM was influenced by religiosity and 
spirituality. The effect of IM on students' 
performance was mediated by EM. Furthermore, 
the results of the serial mediation analysis 
showed that the impact on the religiosity and 
spirituality of the students was fully serially 
mediated by IM and EM (hypothesis 2 was 
supported). In line with previous studies, the IM 
was also discovered in this model was also 
influencing EM, which indicated that the two 
types of motivation could not be used alone as a 
unit of analysis for the students. Table 3 also 
shows that religiosity and spirituality have an 
effect on each other. 
 
The purpose of this study was to examine 
whether and to what extent the relationship 
between religiosity, spirituality, and academic 
motivation, and how these three relate to the 
students’ performance. The main hypothesis of 
this research was focused on the significant role 
of religiosity and spirituality in determining 
motivation and students' performance.  
 
The results further reinforced the results of 
previous studies stating that individual religiosity 
and spirituality had the ability to improve 
educational attainment, as measured by 

students' performance. This was further 
confirmed by the multiple linear regression 
analysis. Moreover, religiosity of students was 
also discovered to be associated with 
improvement in academic motivation (e.g., 
[9,10,11,20,31,50,51,12] and achievement (e.g., 
[13,31,15,16] Moreover, a significant positive 
relationship was also established between 
religiosity and spirituality. In other words, 
religiosity and spirituality were related constructs. 
Religiosity and spirituality were also discovered 
to have affected motivation, with this fact aligning 
with the results of Fatima et al. [14] 
 
 Furthermore, the influence of religiosity and 
spirituality on students' performance was 
mediated serially by IM and EM. However, the 
influence of spirituality was also mediated directly 
by EM. Both religiosity and spirituality have an 
effect on IM, while EM does not. IM is a 
motivation arising because of the comfort and 
interest of individuals in learning that is 
influenced by dispositional factors such as 
religiosity and spirituality. Moreover, this impetus 
comes from religiosity and spirituality, which is in 
line with previous research indicating that 
spiritual culture enhances private growth and 
encourages self-esteem at a personal level 
[54,64] 
 
 
This study also supported the results of previous 
studies which stated that IM and EM are not 
contradictory, but have a moderate relationship 
[65,42] This was observed from the results that 
students were motivated intrinsically and this 
further influenced their EM. This same pattern 
was recorded by Cameron [66] and Deci et al. 
[67] showing a reciprocal interaction between the 
two motivational constructs. It is important for 
researchers to understand the motivation profile 
because it can provide instruction and resources 
to increase motivation and affect students' 
performance [68] 

 
Table 3. The Mediating Model Using SEM 

 
 β Critical Ratio 
Religiosity  IM  0.146** 3.182 
Religiosity  EM  0.051 1.184 
Spirituality  IM   0.486**  10.541 
Spirituality  EM  0.372** 7.321 
IM  Students’ Performance   0.115 1.180 
EM  Students’ Performance  0.336** 3.371 
Religiosity  Spirituality 0.400** 8.434 
GFI= 0.989   AGFI= 0.917   χ

2
=17.646   df= 2    CFI= 0.977    NFI= 0.975    IFI= 0.978 
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Fig. 1. The Relationship model that fit with the data and theories 
 

Motivation is a major component and concern in 
education which helps to improve students’ 
performance. This encourages the understanding 
of the factors possessing the ability to increase it. 
The roles of a learning environment such as a 
religious-based institution, is considered to be 
able to influence students' academic motivation 
[69-71]  Therefore, this means religion or 
religiosity lessons are needed, in order to 
improve the performance of students. 
 

4. CONCLUSION 
 
Religion has a major influence on motivation, 
educational achievements, all aspects of social 
life, and several kinds of success. Individuals 
with religious backgrounds are more placed to 
succeed in school and at work, due to their ability 
to focus more on what they want based on their 
possession of clearer and more confident 
thoughts and goals. Meanwhile, spirituality is not 
less important than religiosity with both 
discovered to be affecting educational attainment 
through motivation, which indicates that 
educational institutions need to consider them, in 
order to improve the academic achievement of 
their students. Therefore, there is a need for 
more in-depth research on individual religiosity 
and spirituality, in order to provide lecturers with 
more empirical evidence, for them to include both 
religious factors into motivating students, and 
improve their learning quality in universities. 
 
Several limitations of this study were observed to 
have the ability to affect the results, when not 
properly addressed. First, self-assessment was 
used in this study, and it has a common method 
variance which usually produced bouncing beta. 
Therefore, future research requires other ratings 
to measure the dependent variable. Secondly, 
this research was cross-sectional indicating that 
it was impossible to consider the relationship 
observed between religiosity, spirituality, 
motivation, and students' performance as a 

causal relationship. However, it is important to 
note that the focus of this analysis was not to 
develop a causality model, as it was used to 
examine the mediating model among the 
adherents of all three religions in Indonesia. 
Moreover, longitudinal studies were needed to 
develop an understanding of the relationship and 
influence of the independent, mediating, and 
dependent variables observed over time. Thirdly, 
the limitations of the respondents in this study 
mean that this research cannot be generalized to 
other religions, cultures and nations. Future 
research needs to use a large number of 
respondents and be conducted across a variety 
of religions, cultures, and other nations. 
 
This research made several contributions. First, 
these results contribute to literature on the 
relationship between religiosity and spirituality 
through serial mediation of IM and EM.  However 
it has not been able to explain the reasons 
religiosity and spirituality lead to beneficial or 
detrimental outcomes. The combination of the 
JD-R model and SDT provided an explanation of 
the mediating role of IM and EM in the 
relationship between religiosity and spirituality in 
students' performance. Based on the JD-R 
model, religiosity and spirituality are postulated 
as personal resources that trigger motivation. 
Meanwhile, based on SDT, motivation can serve 
as a mediator. Second, these results contributed 
to the literature on two types of motivation, IM 
and EM, which are positively related and not 
mutually exclusive. Analogous to AGT, this study 
was able to explain that IM and EM can be 
combined as motivators in education, even when 
EM has a direct effect on students' performance.  

 
This study also contributed to the formulation of 
policies and curricula which continue to include 
religious activities in lectures. Religiosity and 
spirituality can encourage individuals to pursue 
performance through increased motivation. 
Therefore, these two factors must be maintained 

Religiosity 

Spirituality 

Intrinsic 

Motivation 

Extrinsic 

Motivation 

Students’ 

Performanc0.486** 
0.554** 

0.336** 

0.372** 

ns 

ns 

0.146** 

0.400*
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in religious affiliated universities in Indonesia. 
Universities must always intensify religious 
activities so that the religiosity of students does 
not fade. This was evidenced by the positive 
relationship between religiosity, spirituality, 
motivation, and students' performance. 
 

ACKNOWLEDGEMENT  
 
I would like to thank the respondents who have 
taken the time and energy to fill out this research 
questionnaire. I am also grateful for the support 
of the institution where i work. 
 

COMPETING INTERESTS 
 
Author has declared that no competing interests 
exist. 
 

REFERENCES 
 
1. Khalid F, Mirza SS, Bin-Feng C, Saeed N. 

Learning engagement and the role of 
religion. SAGE Open, 2020. 2020:1-14.  

DOI: 10.1177/2158244019901256. 

2. Sutantoputri NW, Watt HMG. Attribution 
and motivation: A structural study among 
Indonesia University students. International 
Journal of Higher Education. 
2012;1(2):118-129.   

DOI: 10.5430/ijhe.v1n2p118. 

3. Javanmard GH. Religious beliefs and 
resilience in academic students. Procedia 
– Social and Behavioral Sciences. 
2013;84:744-748.  

DOI: 10.1016/j.sbspro.2013.06.638. 

4. Osman-Gani AM, Hashim J, Ismail Y. 
Establishing linkages between religiosity 
and spirituality on employee performance. 
Employee Relations. 2013;35(4):360-376. 

DOI: 10.1108/ER-04-2012-0030. 

5. Piedmont RL, Friedman PH. Spirituality, 
religiosity, and subjective quality of life. In: 
Land KC, Michalos, AC, Sirgy MJ, editors. 
Handbook of Social Indicators and Quality 
of Life Research. Netherlands: Springer; 
2012.  

DOI: 10.1007/978-94-007-2421-1_14. 

6. Labbe EE, Fobes A. Evaluating the 
interplay between spirituality, personality, 
and stress. Applied Psychophysiology and 
Biofeedback. 2010;32(3/4):163-168.  

DOI: 10.1007/s10484-009-9119-9. 

7. McGregor I, Nash K, Prentice M. Reactive 
Approach Motivation (RAM) for religion. 

Journal of Personality and Social 
Psychology. 2010;99(1):148-161.  

DOI: 10.1037/a0019702. 

8. Delaney C. The spirituality scale: 
Development and psychometric testing of 
a holistic instrument to assess the human 
spiritual dimension. Journal of Holistic 
Nursing. 2005;23(2):145-167.  

DOI: 10.1177/0898010105276180. 

9. Bronson S. Autonomy support environment 
and autonomous motivation on nursing 
student academic performance: An 
exploratory analysis. Nurse Edition Today. 
2016;44: 103-108.  

DOI: 10.1016/j.nedt.2016.05.013. 

10. Holland NE. Partnering with a higher 
power: Academic engagement, religiosity, 
and spirituality of African American urban 
youth. Education and Urban Society. 
2016;48(4):299-323.  

DOI: 10.1177/0013124514530153. 

11. Mayhew M, Bryant A. Achievement or 
arrest? The influence of the collegiate 
religious and spiritual climate on students’ 
worldview commitment. Research in 
Higher Education. 2013;51(1):63-84.  

DOI: 10.1007/s11162-012-9262-7. 

12. Trevino N, DeFreitas S. The relationship 
between intrinsic motivation and academic 
achievement for first generation Latino 
college students. Social Psychology of 
Education. 2014;17(2):293-306.  

DOI: 10.1007/s11218-013-9245-3. 

13. Abu-Raiya H, Pargament KI. Religious 
coping among diverse religions: 
Commonalities and divergences. 
Psychology of Religion and Spirituality. 
2015;7(1):24–33.  

DOI: 10.1037/a0037652.   

14. Fatima S, Mehfooz M, Sharif S. Role of 
Islamic religiosity in predicting academic 
motivation of university students. 
Psychology of Religion and Spirituality. 
2016;9(4):377–386. 

DOI: 10.1037/REL0000097. 

15. Li N, Murphy WH. Religious affiliation, 
religiosity, and academic performance of 
university students: Campus life 
implications for US universities. Religion & 
Education. 2018;45(1):1-22.  

DOI: 10.1080/15507394.2017.1398561.   

16. Persaud N, Persaud T. The relationship 
between socio-demographics and stress 
levels, stressors, and coping mechanisms 
among undergraduate students at a 



 
 
 
 

Ariani; JESBS, 34(8): 52-63, 2021; Article no.JESBS.70375 
 
 

 
60 

 

university in Barbados. International 
Journal of Higher Education. 2016;5(1):11-
27.  

DOI: 10.5430/ijhe.v5n1p11. 

17. Henning MA, Krageloh C, Thompson A, 
Sisley R, Doherty I, Hawken SJ. Religious 
affiliation, quality of life, and academic 
performance: New Zealand medical 
students. Journal of Religious Health. 
2015;54(1):3-19.   

DOI: 10.1007/s10943-013-9769-z. 

18. Zubairu UM, Sakariyau OB. The 
relationship between religiosity and 
academic performance amongst 
accounting students. International Journal 
of Evaluation and Research in Education. 
2016;5(2):165-173.  

DOI: 10.11591/ijere.v5i2.4535. 

19. Schaufeli W, Bakker A. Job demands, job 
resources, and their relationship with 
burnout and engagement: A multi-sample 
study. Journal of Organizational Behavior. 
2004;25:293-315.  

DOI: 10.1002/job.248. 

20. Moon TW, Youn N, Hur WM, Kim KM. 
Does employees spirituality enhance job 
performance? The mediating roles of 
intrinsic motivation and job crafting. 
Current Psychology. 2020;39:1618-1634. 

DOI: 10.1007/sw12144-018-9864-0. 

21. Rockenbach AN, Mayhew MJ, Morin S, 
Crandall RE, Selznick B. Fostering the 
pluralism orientation college students 
through interfaith co-curricular 
engagement. The Review of Higher 
Education. 2015;39(1):25-58.  

DOI: 10.1353/rhe.2015.0040. 

22. Iannello NM, Hardy SA, Musso P, Lo Coco 
A, Inguglia C. Spirituality and ethnocultural 
empathy among Italian adolescents: the 
mediating role of religious identity 
formation processes.Psychology Religion 
Spirituality. 2019;11:32–41.  

DOI: 10.1037/rel0000155. 

23. Worthington EL, Hook JN, Davis DE, 
McDaniel MA. Religion and spirituality. 
Journal of Clinical Psychology: In Session. 
2011;67(2):204-214,  

DOI: 10.1002/jclp.20760. 

24. Villani D, Sorgente A, Iannello NM, 
Antonietti A. The role of spirituality and 
religiosity in subjective wll-being of 
individuals with different religious status. 

Frontiers in Psychology. 2019;10(1525:1-
11.  

DOI: 10.3389/fpsyg.2019.01525. 

25. Ashar H, Lane-Maher M. Success and 
spirituality in the new bussiness paradigm. 
Journal of Management Inquiry. 
2004;13(3): 249-260.  

DOI: 10.1177/1056492604268218. 

26. Hill PC, Pargament KI. Advances in the 
conceptualization and measurement of 
religion and spirituality: Implications for 
physical and medical health research. 
American Psychologist. 2003;58(1):64-74.  

DOI: 10.1037/0003-066x.58.1.64. 

27. King JE, Crowther MR. The measurement 
of religiosity and spirituality: Examples and 
issues from psychology. Journal of 
Organizational Change Management. 
2004;17(1):83-101.   

DOI: 10.1108/09534810410511314. 

28. Bowman NA, Small JL. Exploring a hidden 
form of minority status: College students’ 
religious affiliation and well-being. Journal 
of College Student Development. 
2012;53(4):491-509. doi: 
10.1353/csd.2012.0050. 

29. Grobler A, Grobler S. Religiousness: An 
interdisciplinary, multi-demographical, and 
multi-regional study. Pharus Journal of 
Theology. 2015;96(1):1-21.   

30. Bickerton GR, Miner MH, Dowson M, 
Griffin B. Spiritual resources in the job 
demands-resources model. Journal of 
Management Spirituality & Religion. 
2014;11:245-268.  

DOI: 10.1111/joop.12052. 

31. Guven M. Relation of motivation and 
religiosity: An empirical research on the 
relation of academic motivation and 
intrinsic religious motivation. Ekwv 
Akademi Dergisi. 2013;17:151-165.   

32. Kotze M, Kleyhans R. Psychological well-
being and resilience as predictors of first-
year students’ academic performance. 
Journal Psychology in Africa. 
2013;23(1):51-59.  

DOI: 10.1080/14330237.2013.10820593.  

33. Bowman N, Rockenbach  A, Mayhew MJ. 
Campus religious/ worldview climate, 
institutional religious affiliation, and student 
engagement. Journal of Student Affairs 
and Practice. 2015; 52(1):24-37.  

DOI: 10.1080/19496591.2015.996045. 



 
 
 
 

Ariani; JESBS, 34(8): 52-63, 2021; Article no.JESBS.70375 
 
 

 
61 

 

34. Bakker AB, Demerouti E. The job 
demands-resources model: State of the 
art. Journal of Managerial Psychology, 
2007;22(3):309-328.  

DOI: 10.1108/02683940710733115. 

35. Fornaciari CJ, Sherlock JJ, Ritchie WJ, 
Dean KL. Scale development practices in 
the measurement of spirituality. 
International Journal of Organizational 
Analysis. 2005;13(1):28–49. 

36. Duchon D, Plowman DA. Nurturing the 
spirit at work: Impact on work unit 
performance. The Leadership Quarterly. 
2005;16:807–833.  

DOI: 10.1016/j.leaqua.2005.07.008. 

37. Kinjerski VM, Skrypneck BJ. Defining spirit 
at work: Finding common ground. Journal 
of Organizational Change Management. 
2004;17(1):26-42.  

DOI: 10.1108/09534810410511288. 

38. Krishnakumar S, Neck CP. The 
“what”,”why” and “how” of spirituality in the 
workplace. Journal of Managerial 
Psychology. 2002;17:153-164.  

DOI: 10.1108/02683940210423060. 

39. Guay F, Morin AC, Litalien D, Valois P, 
Vallerand RJ. Application of exploratory 
structural equation modeling to evaluate 
the academic motivation scale. The 
Journal of Experimental Education. 
2015;83(1):51-82.  

DOI: 10.1080/00220973.2013.876231. 

40. Herath TC. Student learning and 
performance in information systems 
causes: The role of academic motivation. 
Decision Science Journal of Innovative 
Education. 2015;13(4):583-601.  

DOI: 10.1111/DSJI.12080. 

41. Jenkins-Guarnieri MA, Vaughan AL, Wright 
SL. Development of self-determination 
measure for college students: Validity 
evidence for the basic needs satisfaction at 
college scale. Measurement and 
Evaluation in Counselling and 
Development. 2015;48(4):266-284.  

DOI: 10.1177/0748175615578737. 

42. Lemos MS, Verissio L. The relationships 
between intrinsic motivation, extrinsic 
motivation, and achievement, along 
elementary school. Procedia – Social and 
Behavioral Science. 2014;7: 930-938.  

DOI: 10.1016/j.sbspro.2014.01.1251. 

43. Martin NI, Kelley N, Terry PC. A framework 
for self-determination in massive open 
online courses: Design for autonomy, 

competence, and relatedness. Australian 
Journal of Educational Technology. 
2018;34(2):35-55.  

DOI: 10.14742/ ajet.3722. 

44. Deci EL, Ryan RM. Facilitating optimal 
motivation and psychological well-being 
across life’s domains. Canadian 
Psychology. 2008;49(1):14-23.  

DOI: 10.1037/0708-5591.49.1.14. 

45. Neyrinck B, Lens W, Vansteenkiste M. 
Goals and regulations of religiosity: A 
motivational analysis. Motivation and 
Religion: Advances in Motivation and 
Achievement. 2005;14(1):77-106.   

DOI: 10.1016/S0749-7423(05)14004-7. 

46. Nie Y, Chua BL, Yeung AS, Ryan RM, 
Chan WY. The importance of autonomy 
support and the mediating role of work 
motivation for well-being: Testing self-
determination theory in a Chinese work 
organization. International Journal of 
Psychology. 2015;50(4):245-255.  

DOI: 10.1002/ijop.12110. 

47. Orsini C, Binnie V, Wilson S, Villegas MJ. 
Learning climate and feedback as 
predictors of dental students’ self- 
determined motivation: The mediating role 
of basic psychological needs satisfaction. 
European Journal of Dental Education. 
2018;22(2):228-236. 

DOI:10.1111/EJE.12277. 

48. Rodriguez S, Nunez JC, Valle A, Freire C, 
Ferradas DM, Rodriguez-Llorente C. 
Relationship Between Students’ Prior 
Academic Achievement and Homework 
Behavioral Engagement: The 
Mediating/Moderating Role of Learning 
Motivation. Frontiers in Psychology. 
2019;10(1047):1-10.  

DOI: 10.3389/fpsyg.2019.01040. 

49. Godfrey R, Morris AB. Explaining high 
attainment in faith schools: The impact of 
religious education and other examination 
on pupil’s GCSE point scores. British 
Journal of Religious Education. 
2008;30(3):211-222.   

DOI: 10.1080/01416200802170136. 

50. Jeynes WH. School choice and the 
achievement gap. Education an Urban 
Society. 2014;46(2):163-180.  

DOI: 10.1177/0013124512447101. 

51. Semplonius T, Good M, Willoughby T. 
Religious and nonreligious activity 
engagement as assist in promoting social 



 
 
 
 

Ariani; JESBS, 34(8): 52-63, 2021; Article no.JESBS.70375 
 
 

 
62 

 

ties throughout university: The role of 
emotion regulation. Journal of Youth and 
Adolescence. 2015;44(8):1592-1606.  

DOI: 10.1007/s10964-014-0200-1. 

52. Butler-Barnes ST, Williams TT, Chavous 
TM. Racial pride and religiosity among 
African American boys: Implications for 
academic motivation and achievement. 
Journal of Youth and Adolescence. 
2012;41(4):486-498.  

DOI: 10.1007/s10964-011-9675-1. 

53. Mooney M. Religion, college grades, and 
satisfaction among students at elite 
colleges and universities. Sociology of 
Religion. 2010;71(2):197-215.   

DOI: 10.1093/socrel/srq035. 

54. Karakas F. Spirituality and performance in 
organizations: A literature review. Journal 
of Business Ethics. 2010;94(1):89-105.  

DOI: 10.1007/s10551-009-0251-5.  

55. Koole SL, McCollough ME, Kuhl J, 
Roelofsma PHMP. Why religion’s burdens 
are light: From religiosity to implicit self-
regulation. Personality and Social 
Psychology Review, 2010;14(1):95-107.  

DOI: 10.1177/1088868309351109. 

56. Mahoney A, Cano A. Introduction to the 
special section on religion and spirituality 
in family life: Pathways between relational 
spirituality, family relationships and 
personal well-being. Journal of Family 
Psychology. 2014;28(6):735–738.  

DOI: 10.1037/fam0000030. 

57. Deary IJ, Strand S, Smith P, Fernandes C. 
Intelligence and educational achievement. 
Intelligence. 2007;35(1):13-21. 

DOI: 10.1016/j.intell.2006.02.001. 

58. Hair JF, Black WC, Babin BJ, Anderson 
RE. Multivariate Data Analysis. 7th ed. 
New Jersey: Prentice-Hall International 
Inc.; 2014. 

59. Dysvik A, Kuvaas B. Intrinsic motivation as 
a moderator on the relationship between 
perceived job autonomy and work 
performance. European Journal of Work 
and Organizational Psychology. 
2011;20(3):367-387.  

DOI: 10.1080/13594321003590630. 

60. Guay F, Mageau GA, Vallerand RJ. On the 
hierarchical structure of self-determined 
motivation: A test of top-down, bottom-up, 
reciprocal, and horizontal effects. Society 
for Personality and Social Psychology. 
2003;29(8):992-1004.  

DOI: 10.1177/0146167203253297. 

61. Meyer MN, Heck PR, Holtzman GS, 
Anderson SM, Cai W, Watts DJ, Chabris 
CF. Objecting to experiments that compare 
two unobjectionable policies or treatments. 
Psychological and Cognitive Sciences. 
2017;116(22):10723-10728.  

DOI: 10.1073/pnas.1820701116.  

62. Byrne BM. Structural Equation Modeling 
with AMOS: Basic Concepts, Applications, 
and Programming. 2nd ed. New York: 
Routledge, Taylor & Francis Group; 2010. 

63. Gujarati D. Basic Econometrics. 4th ed. 
New Jersey: Prentice Hall; 2004. 

64. Neyrinck B, Lens W, Vansteenkiste M, 
Soenens B. Updating Allport’s and 
Batson’s framework of religious 
orientations: A re-evaluation from the 
perspective of self-determination theory 
and Wulff’s social cognitive model. Journal 
for the Scientific Study of Religion. 
2010;49(3): 425-438.  

DOI: 19.111/j.1468-5906.2010.01520.x. 

65. Andreeva T, Sergeeva A. The more the 
better…or is it? The contradictory effects of 
HR practices on knowledge-sharing 
motivation and behavior. Human Resource 
Management Journal. 2016;26(2):151-171.  

DOI: 10.1111/1748-8583.12100. 

66. Cameron J. Negative effects of reward on 
intrinsic motivation - A limited 
phenomenon: Comment on Deci, 
Koestner, and Ryan (2001). Review of 
Education Research. 2001;71(1):29-42. 

DOI: 10.3102/00346543071001029. 

67. Deci EL, Kostner R, Ryan RM. Extrinsic 
rewards and intrinsic motivation in 
education: Reconsidered once again. 
Review of Educational Research. 
2001;71(1):1-27. 

DOI: 10.3102/00346543071001001.  

68. D’Lima GM, Winsler A, Kitsantas A. Ethnic 
and gender differences in first-year college 
students’ goal orientation, self-efficacy, 
and extrinsic and intrinsic motivation. 
Journal of Educational Research. 
2014;107(5):341-356.  

DOI: 10.1080/00220671.2013.823366. 

69. Cohen AB, Wu MS, Miller J. Religion and 
culture: Individualism and collectivism in 
the East and West. Journal of Cross-
Cultural Psychology. 2016;47(9):1236-
1249.  

DOI: 10.1177/0022022116667895. 

70. Engelland BT. Religion, humanism, 
marketing, and the consumption of socially 



 
 
 
 

Ariani; JESBS, 34(8): 52-63, 2021; Article no.JESBS.70375 
 
 

 
63 

 

responsible products, services, and ideas: 
Introduction to a special topic section. 
Journal of Business Research. 
2014;67(2):1-4.  

DOI: 10.1016/j.busres.2013.03.005. 

71. Minton EA, Kahle LR, Kim CH. Religion 
and motives for sustainable behaviors: A 
cross-cultural comparison and contrast. 
Journal of Business Research. 2015:1-8.  

DOI: 10.1016/j/jbusres.2015.01.003. 
_________________________________________________________________________________ 
© 2021 Ariani; This is an Open Access article distributed under the terms of the Creative Commons Attribution License 
(http://creativecommons.org/licenses/by/4.0), which permits unrestricted use, distribution, and reproduction in any medium, 
provided the original work is properly cited. 

 
 

 

Peer-review history: 
The peer review history for this paper can be accessed here: 

https://www.sdiarticle4.com/review-history/70375 


